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Abstract
This action research sought to answer "What impact does a teacher's insight about
transition and attachment theory (Bowlby, 1982) have on a toddler's transition into a
new school?" The research was conducted in a Montessori school in Connecticut with 4
teachers, 11 new toddlers, and 11 parents. The researcher intervened with a teacher
focus group examining their belief about transition. The data tools included teacher
surveys and focus groups, parent checklists, observations on transition behavior, and
interactions and program structures section of the infant toddler environment rating
scale (ITERS). The findings showed that the intervention enhanced teachers'
confidence and positive attitudes toward the transition process, improving quality of
care. The results also indicated that building a trusting community, partnership with
parents, and improving teachers' resilience would shorten toddlers' transition, and
their caregivers' emotional support. Future researchers should concentrate on parent
feedback, satisfaction and trust levels from parents about their toddlers' adjustment,
relationship between home and school, and transition to primary classroom.
Keywords: Attachment theory, transition, toddler, teachers' insight,
secondary attachment
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An increasing number of caregivers are joining the workforce, whether out of
choice or necessity. Laughlin (2013) and McDevitt and Recchia (2020) mentioned that
as caregivers in the workforce continue to increase, so does the number of young
children going into childcare. According to the U.S. Census (Laughlin, 2013), 33% of the
children under five years receive care from a nonrelative or a childcare program.
Children entering a childcare program experience a physical and emotional
transition as they shift from familiar people and spaces to unfamiliar ones. Many
researchers (Bowlby, 1982; DEEWR, 2009; Howes & Hamilton, 1992b; Waters &
Cummings, 2000) have proven that forming of attachment in toddlers is similar to the
development of attachment between infants and their mother. Bowlby (1982) refers to
this process for building a secondary attachment; DEEWR (2009) refers to this process
for creating a sense of belonging. During the transition process, young children slowly
develop a secondary attachment with teachers who provide an emotionally secure base
at childcare centers (Howes & Hamilton, 1992b; Waters & Cummings, 2000).
Toddlers' transition to a new classroom is an especially significant process of
separation. Upon personal reflection and experience, it was observed that toddlers'
distress during transition seemed prolonged, and parents' anxiety was visible.
Additionally, although some toddlers transition smoothly, they could become
distressed again because of other toddlers' negative sensitivity. This phenomenon of
empathetic distress often negatively impacts the classroom's normalization process.
Moreover, teachers have often felt guilty that while taking care of those a few distressed
toddlers, they could not support the toddlers who made a beautiful transition and were
ready to work.
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As a Montessori guide, I wanted to investigate how the toddler team could
improve its transition strategy to support toddlers, ease transitions, establish parents'
trust, and create a normalized classroom. The purpose of the toddler classroom is to
give them the freedom to work independently, build confidence, and grow their socioemotional skills. The transition is a critical process of learning self-awareness and is the
first step into being independent, away from the home environment and the primary
caregiver.
Twice a year, my toddler classroom accepts transitioning toddlers. Most of them
are new to a group setting, while a few have nursery room experience in other schools.
The toddler team plans the transition with a two-week phase-in schedule and expects
to establish a calm classroom environment at the end of the first month. We define a
calm classroom as one in which there is only a mild negative sensitivity from one to
two out of the 15–16 toddlers in the class. Initially, during the phase-in period,
toddlers with negative sensitivities express distress, anger, and sadness.
This action research took place at a Montessori school in a suburban area in the
New England region. The school was established over 25 years ago out of the home of
the head of the school and is now serving children from toddlers to elementary stage
students. The school has one toddler classroom, with children ranging in age from 16 to
35 months old. This year, the toddler class has three teachers with sixteen toddlers,
which can be overwhelming with the lack of one-on-one time to build a relationship,
especially at the beginning of the school year. I hypothesized that teachers' insight
regarding Bowlby's (1982) attachment theory as well as sensitivity and quality of
interaction with children during the transition from primary to secondary attachment is
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critical. The question raised through this research is "How does toddlers' attachment
security with new teachers develop and change during the first month in a toddler
classroom with a view of teachers' insights into attachment theory and their mindset for
the transition and phase-in?"
The purpose of this action research project is to examine toddlers' transition
process and phase-in with teachers' insight into building attachment, assess their
essential role in the transition process, determine the effect of the current transition
process, and analyze it to improve the future transition plan.
Theoretical Framework
Bowlby's (1982) attachment theory provides a theoretical framework that anchors
this action research project in terms of teachers' insights and approach and is used for
understanding social development and close relationships, especially for primary and
secondary attachments (Bergin & Bergin, 2009). Bowlby's (1982) attachment theory
postulates that children are pre-programmed since birth to develop attachments and
maintain proximity with attachment figures (Wilson-Ali et al., 2019). In addition to
primary attachment, Van IJzendoorn et al. (1992) propose that young children need a
secure secondary base—such as teachers in childcare. Teachers need to be aware of
the importance of building a secure secondary attachment with toddlers to give them
confidence in their new environment (Raikes & Edwards, 2009). In addition, the
attachment theory strongly supports teachers in considering children's behaviors and
building new relationships (Wilson-Ali et al., 2019).
In general, attachment provides a secure base that helps children adapt to a new
environment (Bowlby, 1982). Children from birth to three years old are relationship-
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seeking creatures whose survival depends on their success at establishing relationships
(Raikes & Edwards, 2009). As young children transition from the primary attachment
figure at home to childcare, environmental and emotional changes cause difficulty and
stress for children and their families. As the transition is a process of creating a
secondary attachment, the attachment theory provides critical knowledge about
children's separation experiences and attachment behaviors in this action research.
Through the attachment theory viewpoint, I plan to examine how toddlers create
secondary attachment during their transition and what are the influencing factors.
Furthermore, I hope to improve the transition strategies for toddlers, from sixteen
months to about three years old, in a Montessori toddler classroom. This study aims to
support transitioning toddlers and examine how teachers' insights and beliefs based on
their knowledge of attachment theory influence toddlers in developing a secure
secondary attachment in a new environment. The study uses the attachment theory by
Bowlby (1982) to investigate and reflect on building of the second secure base during
the transition.
Understanding the attachment theory could better equip teachers as they attempt
to build relationships with transitioning toddlers. I intend to address how toddlers' secure
attachment with teachers develops and changes during the first month in a Montessori
toddler classroom. I will work with a teachers' focus group to evaluate and discuss their
insights and beliefs in attachment theory during the transition process. I hope to
determine how teachers' knowledge of attachment theory impacts toddlers' transition in
creating a secure secondary attachment in a Montessori toddler classroom. Since this
study investigates how teachers' insights into secure attachment theory impact toddlers'
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transition and determine the transition strategies for future practice, the attachment
theory is the best option for this action research.
Literature Review
Transition: Process for Secondary Attachment and Building Trust
The transition is a process that continues throughout the year, not just for the first
couple of weeks (McDevitt & Recchia, 2020; Recchia & Dvorakova, 2012; Recchia &
Dvorakove, 2018). It begins when children first enter childcare; they face a new
environment and must deal with new people, unfamiliar routines, and fewer resources
for one-on-one interactions with adults (Datler et al., 2012).
During the transition, toddlers start to generalize their representations of teacherchild relationships and construct a new term for each teacher (Howes et al., 1998).
Many toddlers who transition from home to school experience much distress, negative
behaviors (Cryer et al., 2005; Datler et al., 2012; Xu, 2006), and separation anxiety from
the primary attachment figure. (Ahnert et al., 2004). Subsequently, children create a
secondary attachment with teachers, peers, and the new environment, and teachers
become a source of safety and stability for transitioning children (Elicker & FortnerWood, 1995).
During the transition, the toddlers' interaction and security attachment level are
relatively low; however, their negative interaction score decreases over time (Ahnert &
Lamb, 2003; Ahnert et al., 2004; Datler et al., 2012). The first day is the most
challenging one as the toddlers' cortisol level is very high, which slowly decreases after
the first day (Ahnert et al., 2004). For example, Ahnert et al. (2004) asserted that
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children show higher expectations of immediate reunion with their mother on the first
day of separation than on later days.
Secure attachment of toddlers with teachers and parents can be fostered
(Recchia & Dvorakova, 2012). Since the transition is an unavoidable process that takes
time, teachers' and parents' awareness, support, and accommodation of children's
needs are necessary. Overall, the transition from home to school is not just an event but
a process that continues to evolve as toddlers co-construct the classroom community
with teachers and peers. Building of trust during the transition gradually establishes a
sense of safety amongst children, teachers, and parents, while establishing a
welcoming environment.
Transition: Opportunity and Challenge
The transition from home to a childcare setting can be both an opportunity and a
challenge for toddlers (O'Farrelly & Hennessy, 2014). Children who are more securely
attached and those who experience more positive, prolonged, and intense interactions
with their caregivers show more cognitive activity and explorative behavior in school
(Rubenstein & Howes, 1976). Moreover, compared with children who stay at home,
those who have been in the school system for more than four months show less crying,
more smiling and object contact, and positive social interactions (Rubenstein & Howes,
1976; Howes & Rubenstein, 1985).
Transition promotes socio-emotional skills in toddlers in the long term (DEEWR,
2009). Besides, building a secondary attachment helps them feel secure and confident
(DEEWR, 2009). Furthermore, children mentally store their transition experiences and
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use this prior knowledge and coping skills for successfully adapting to future changes
(Beers, 2018; O'Farrelly & Hennessy, 2014).
Conversely, the transition challenge coincides with the need to forge new
relationships. Some parents express their nervousness about their children building new
relationships and settling into a new routine (O'Farrelly & Hennessy, 2014). Some
children experience a period of developmental regression (Recchia & Dvorakova,
2012). However, these challenges can be turned into opportunities if parents and
teachers accommodate the toddlers' needs and support them emotionally and socially.
Having a secure primary attachment and multiple secondary attachments would
increase children's resilience and promote their mental health (Bowlby, 2007). When the
secondary attachment is consistent, sensitive, and responsive, it benefits toddlers'
social and cognitive development and supports families (Bowlby, 2007; Howes &
Hamilton, 1992a; Recchia & Dvorakova, 2012). While the transition is an unavoidable
process for children to deal with, it is a good opportunity to promote children's resilience
for future changes (O'Farrelly & Hannessy, 2014). For maximizing opportunities and
minimizing challenges, the emotional support of parents and teachers is necessary.
Attachment in Childcare
Differences in Parent and Teacher Attachment
The secondary attachment developed at childcare distinctively differs from the
primary attachment at home due to its environment and the interaction between
teachers and children, so it is important that teachers are sensitive in their interaction
with children, both individually as well as in a group (De Schipper et al., 2008).
Compared with a home environment, children do not generally get as much one-on-one
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attention and sensitive care in a childcare setting (Ahnert et al., 2004; Ereky-Stevens et
al., 2018). The teachers' positive and sensitive interaction skills toward children in a
group setting are critical to secure secondary attachment (Ereky-Stevens et al., 2018;
Howes & Hamilton, 1992b; Howes & Smith, 1995).
Creating a secondary attachment often takes longer than it may be expected
(Ereky-Stevens et al., 2018; Raikes, 1993). According to Raikes (1993), it takes at least
nine months to develop a secure attachment in group childcare. It is evidenced in the
group attachment security score, which does not increase during the first four months in
childcare. However, the individual child attachment score shows gradual changes
across the period (Ereky-Stevens et al., 2018). While the primary and the secondary
attachments are distinct, a secure primary attachment influences the development of a
secure secondary attachment.
The Primary Attachment: Influence on the Secondary Attachment
The quality of a continuous and secure primary attachment shapes the
secondary and alternative attachment relationship security (Bowlby, 1982; DeMulder et
al., 2000; Elicker & Fortner-Wood, 1995). Out of the 76% of infants who form a secure
attachment with their mother, 73% form a secure attachment with their teachers (Howes
& Hamilton, 1992a). In addition, when children receive sensitive and responsive care at
home, they are more likely to express affection toward their teachers, as well as at
home (Elicker & Fortner-Wood, 1995; Pianta & Nimetz, 1991). As a result, sensitive
care provided by an emotionally available primary caregiver allows the children to use
this as a secure base and leads them to form a more positive and secure orientation
toward alternative caregivers and others (Waters & Cummings, 2000; Ereky-Stevens et
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al., 2018). In summary, in order to support the transition from home to school, parents
must maintain the quality of secure attachment at home.
Support of Parents and Teachers
Parents' Interaction, Sensitivity, and Consistent Support
To build a secure secondary attachment, the primary caregivers need to maintain
the quality of interaction and sensitivity toward the child which will minimize
misbehaviors and distress (Ahnert & Lamb, 2003; Page & Elfer, 2013). Even though
children spend more time at school, parents must use morning and evening time
efficiently for communication and stimulating emotional exchange (Ahnert & Lamb,
2003). In addition, a prompt response to the toddlers' needs decreases their distress at
separation and speeds up their transition (Ahnert & Lamb, 2003). Ahnert and Lamb
(2003) stated that failing to respond appropriately, or misinterpreting their signals, can
cause negative behavior by toddlers at childcare and stress for parents at work.
Supportive parental relationships cultivate a secure attachment and affect other
relationships positively (Ahnert & Lamb, 2003). Bowlby (2007) stated that insecure
attachment at home and childcare becomes a risk factor for toddlers' socio-emotional
development. For a successful transition, sensitive, emotional support and consistent,
constant individualized caregiving should be available at all times, either from the
primary attachment figure or a trusted secondary attachment figure (Bowlby, 2007).
While the home should remain the center of toddlers' lives even when toddlers spend a
considerable amount of time in school (Wilson-Ali et al., 2019), teachers must
constantly provide care and support to the toddlers at childcare.
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Teacher's Critical Role as a Secondary Attachment Figure
Teachers can use their professional experience based on theoretical knowledge
to work towards toddlers' transition with support of the school (Page & Elfer, 2013).
Page and Elfer (2013) state that teachers address the transition challenges and
complexity using their personal experience rather than theoretical knowledge. Teachers'
thoughts, feelings, and behavior become essential influencers in their relationship with
children (Elicker & Fortner-Wood, 1995). While teachers' beliefs and behavior toward
children's transition is critical, there hasn't been much literature that addresses the
specific strategy for the transition process, which is just as essential. Transition is vital
for teachers and children to get acquainted with each other, and for allowing children
time to express their personalities and behaviors. In addition, teachers' emotional
support to the toddler is essential for assisting their transition.
Social-Emotional Support, Sensitivity, and Interaction
Social-emotional support provided by the teachers and the sensitivity of their
interactions with children in a group setting are crucial for building their individual secure
attachment levels at each measurement point (Ereky-Stevens et al., 2018). It is critical
to utilize one-on-one interactions as well as group opportunities to help children identify
their emotions (Beers, 2018). When young children first enter their new environment,
they generally get little one-on-one interaction for building attachment with and learning
from their new caregivers (Ereky-Stevens et al., 2018). Children develop an attachment
through direct and indirect interaction with teachers and other children (Ereky-Stevens
et al., 2018). The most critical finding is that the sensitivity of teachers' interactions with
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children in a group setting is crucial for building their individual secure attachment levels
at each measurement point.
Unlike the home environment, children sensitively observe how teachers respond
to their cues, as teachers help, support, and comfort them with a warm and positive
interaction (Ereky- Stevens et al., 2018). The quality of 'teachers' interactions with
children in the group contributes to the formation of attachment relationships. (Waters &
Cummings, 2000). Teachers can provide socio-emotional support to children and
parents through their responsive attention and impact trust-building by resolving any
initial distrust (Brooker, 2010). Teachers' emotional support and quality of interaction
can be built through routines and transition strategies.
Routines and Transition Strategies
All kinds of unique and routine activities provide daily opportunities for creating
positive teacher-child relationships and encouraging socio-emotional growth of children
in group settings. Routines support deeper interaction between teachers and young
children and influence children's internal and external experiences, feelings, and
thoughts (Datler et al., 2010). It is critical to establish teacher-child relationships while
planning routines and activities. Allowing plenty of time for less structured activities is
also essential. Such activities allow teachers and children to observe and interact with
each other on a more casual, one-to-one basis. (Elicker & Fortner-Wood, 1995). During
their research, McDevitt and Recchia (2020) asked parents to spend time in the class
with their children, thereby establishing routines for drop-off and pick-up. It helped
parents understand the classroom routines and build a positive relationship with
teachers (McDevitt & Recchia, 2020). In addition to including parents in classroom
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routines during the transition, it is also important to involve them in the transition
strategy.
When schools create transition strategies that include parents, it substantially
and positively impacts both children and their parents (Higgins, 2010). When children
familiarize themselves with the new environment in the presence of a parent, the
transition experience is far less stressful (Ahnert et al., 2004). Communicating with
parents ahead of time establishes positive relationships between parents and teachers
(Beers, 2018). For example, during a home visit, a teacher can discover small details
that the primary caregiver thinks necessary to share with the teacher (Traum & Moran,
2016). Teachers understand the importance of knowing the 'parents' preferences, and
this builds trust. Along with creating routines and transition strategies, classroom quality
is also an indirect influencer in the transition process.
Classroom Quality
Classroom quality is indirectly associated with 'children's positive outcomes,
attachment security, and cognitive activity, as compared to the direct impact of
'teachers' positive social interaction and 'children's play activities (Howes & Smith,
1995). Both classroom quality and the quality of the skillful teachers are critical. The
physical space of the classroom environment can become the most visible way for
teachers to convey their deep caring and respect for the children; therefore, the
classroom quality should be conceptualized as a context for constructing teacher–child
relationships and play activities (Howes & Smith, 1995). The quality of the classroom
constrains the construction of relationships and activities. For example, poorly prepared
or overwhelmed teachers were unable to respond to children individually. A poorly
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equipped, crowded, and under-staffed classroom could negatively impact children's play
and activities (Howes & Smith, 1995). Just as the quality of the classroom and teachers
influence toddlers' transition, parent–teacher collaboration is essential as well for
building the teacher–child relationship.
Benefits of Parent–Teacher Partnership
Sharing children's distress and building a relationship with their family during
transition are necessary to ease the process and make good progress (Bowlby, 1982;
Waters & Cummings, 2000). Xu (2006) suggests that positive interaction between
parents and teachers makes the transition less stressful for children by providing them a
positive relation model. Children observe and learn about relationships from the adults
in their lives. When children notice the teachers' and parents' respect, care, empathy,
and cooperativeness, they display what they have observed in their behavior. Children
are aware of teachers' emotional tone with parents (Elicker & Fortner-Wood, 1995).
Teachers' efforts to understand, communicate openly, and empathize with parents often
result in a clearer understanding of the child and the family and lead to more positive
relationships.
During the transition, parents are active participants and benefit from teachers'
guidance, feedback, and reassurance (O'Farrelly & Hennessy, 2014). At the beginning
of the school year, it is essential for teachers to communicate daily with parents and
gain more insight into each 'child's interests, likes, dislikes, and particular ways to
respond, especially during the separation and transition period (McDevitt & Recchia,
2020). The teacher–parent partnership can provide children with a secure foundation
and a good model for a relationship. At the same time, it fosters a strong, trusting
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relationship between parents and teachers (Higgins, 2010). It is critical for teachers to
connect and establish partnerships with parents and plan optimal transition strategy for
children's attachment in childcare.
Discussion and Limitation
The present literature review examines the process of toddlers' transition into a
new classroom, including the separation, attachment, opportunities, challenges, as well
as the partnership between parents and teachers. The findings indicate that teachers'
role and the parents' continuity of quality care at home are critical for a smooth
transition. The children's primary attachment with their caregivers is essential for
establishing a secure secondary attachment with teachers (Bowlby, 1982; DeMulder et
al., 2000; Elicker & Fortner-Wood, 1995; Howes & Hamilton, 1992a).
Many researchers state that the length of transition seems prolonged (Datler et
al., 2012), while others state that the negative behavior of children decreased slightly
after four months in childcare (Ahnert et al., 2004). While some childcare centers
implement a systematic transition strategy, mainly in Europe, Australia, and a few in the
U.S., most childcare centers and schools do not provide a systematized transition
process. As a result, there is a limitation in gathering more information about the
transition process to investigate the benefits and disadvantages of specific transition
strategies.
Toddlers build a secure attachment at childcare when parents and teachers
constantly interact with them with support, responsiveness, and sensitivity toward their
behavior both at home and school. In view of this fact, the literature review emphasizes
the importance of planning the transition process and illuminates how essential a
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teacher's bond with parents is to encourage a smooth transition for toddlers. It is crucial
for teachers to communicate and cooperate with parents during the hectic transition
period to create a secondary secure attachment in a new environment.
Conclusion
Children need time and space to move through the transition process with
encouragement from caring adults, including the primary and secondary attachment
figures (Recchia, 2012). When children are involved in a gradual transition process,
supported by adults, they are most likely to become capable of coping with future
transition challenges (Beers, 2018). Transition is an ongoing process throughout the
year, not just a single event for the first couple of weeks (McDevitt & Recchia, 2020;
Recchia & Dvorakova, 2012). Since the transition process is inevitable (Ahnert et al.,
2004), teachers should develop a systematic transition plan to ease new students' and
families' separation experience.
It is critical to be aware of and understand that the children and their families then
build a long-lasting trusting relationship. Giving children and their families opportunities
to visit and spend time in the class can be an option for the transition strategy. Teachers
can implement many ideas for transition, such as home visits, a class community
potluck, a school open house, sending a postcard with pictures of the teachers and
school, and participation of the primary caregiver in the child's transition. Most of all,
teachers' insight toward the transition is critical to evaluate. Findings from the literature
indicate that it is essential for teachers to carefully investigate the transition strategy
best suited for the specific class and for each child in the class. It is also beneficial to
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revisit and revise the transition plan every year and customize it for a particular class
and child.
The study hypothesizes the criticality of teachers' insight regarding Bowlby's
(1982) attachment theory and sensitivity toward children during the transition from
primary to secondary attachment through cooperative interaction and responsiveness.
The literature shows that teachers need to improve their transition strategy to support
toddlers in childcare and their families. However, a gap in the literature shows a lack of
study on toddlers' transition process and strategy. Moreover, there is a lack of study
specifically focusing on teachers' insights and beliefs through the attachment theory
lens. As a result, this study can be used to strengthen the transition strategy in many
schools that offer toddler programs as well as benefit teachers, toddlers, and school
programs and practices in the future.
Methodology
This action research data collection was undertaken in five weeks, from the last
week of August to October 1st in the Fall of 2021. The research sought to answer the
following question: What impact does a teacher focus group discussion about transition
and attachment have on toddler transitions into a new school year? I hypothesized that
teachers' awareness of the attachment theory (Bowlby, 1982) could assist in creating
secure secondary attachments between teachers and toddlers (Bowlby, 1982).
Participants and Setting
This research was conducted in a suburban area at a private Montessori school
in the New England region. The school has one toddler class with 3 teachers and 16
toddlers. Before data collection, I sent out a consent form to parents and teachers to
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inform them of the research and an invitation letter to teachers about the teacher's
surveys and focus group meetings.
During the data collection and transition period, in order to fill the one-on-one time gap,
the toddler team built in gradual phase-in schedules starting from 30 minutes in their
regular schedule with two groups of 5–6 peers in each slot with an extra staff during
the phase-in schedules. However, one full-time lead teacher was out about two
weeks into the phase-in. Hence, one part-time lead teacher worked with two assistant
teachers, of which one was new to the Montessori school setting, and an extra office
staff with no consistency.
There were 11 new toddler participants—6 boys and 5 girls—with ages ranging
from 15 months to 35 months. Five toddlers were returning students—4 girls and 1 boy.
Their ages ranged from 28 months to 34 months. Total participants were 4 teachers, 11
new toddlers, and 11 parents.
Data Collection
I intervened in the transition process with a survey and a focus group to examine
teachers' insights and beliefs about the transition and their understanding of the
attachment theory. The objective of the pre-survey was to explore the confidence of
teachers in the transition process, their knowledge of the attachment theory, attachment
relationships at home and school, and the concept of primary and secondary
attachment. Additionally, teachers discussed whether the transition process was an
opportunity or a challenge for toddlers and parents. Moreover, to explore teachers'
beliefs around attachment relationships, the survey asked participants to respond to a
few statements related to dependency, interaction, self-settling, and planning for one-
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on-one time. Lastly, teachers were asked to answer the most essential requirements
during transition in the past. Followed by the survey, I held a pre-transition focus group
to discuss the knowledge of attachment theory and separation anxiety. Also, teachers
responded to whether they agreed or disagreed with a few statements of dependency,
interaction, self-settling, and planning for a one-on-one time followed by sharing of their
insights and reasons. After the intervention, I utilized three data collection measures:
first, the parent's transition checklist; second, the transition journal entries and daily
observations; third, the classroom and teacher's interaction and the classroom structure
levels.
In the first week of the study, I distributed survey forms (see Appendix A) to four
teachers to complete before the focus group. I collected data to establish a baseline of
information from teachers' experience and insights into the transition process in the
past, their knowledge of attachment theory, and their past practice with the secure
attachment approach.
Two days later, I held a pre-focus group (see Appendix B) to further discuss
transition, attachment, and the critical role of teachers in the transition process. Along
with teacher surveys, this data tool is the baseline and endpoint for comparisons. On
the last day of the first week, I asked parents to fill out their transition checklists (see
Appendix C) to examine their distress levels right before the transition. Additionally,
toddlers' distress levels and parents' transition checklists were cross-checked and
analyzed.
During the intervention in the second week of the study, I observed and noted
down toddlers' distress behaviors throughout the day. In the second week, I filled journal
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entries (see Appendix D) lasting three to five minutes for each toddler to observe their
transition behavior. The entries contained the child's name, gender, age, date, arrival
time, the person who dropped off, expressions, response to transition, and additional
observations. The purpose of these journal entries was to record how each toddler
responded to teachers while building attachment and making a connection. It also
sought to examine the frequency of the distress behaviors exhibited during the
transition. Additionally, I recorded the interaction between children and teachers and
program structure levels (see Appendix E) using partial ITERS (Infant Toddler
Environment Rating Scale.) ITERS examines teachers' quality of interaction, how
teachers interact with toddlers in various domains, and the classroom structure.
Domains observed included: gross motor play and non-gross motor play supervision,
peer and staff-child interaction, providing physical warmth and touch, guiding children's
behavior, schedule and transition, and free and group play activities. This data
comparison revealed whether the teacher's insight and quality of interaction could buffer
the intensity of the toddlers' distress and if any other components, such as the student
and teacher ratio or consistency of the staff could influence the ITERS.
In the third and fourth weeks, I observed and noted toddler distress behaviors
throughout the day. I filled journal entries (see Appendix D) lasting three to five minutes
for each toddler to observe their transition behavior. I also checked the interaction
between children and teachers and program structure levels (see Appendix E).
During the fifth week, I asked parents to fill out their transition post-checklists
(Appendix C) to examine their distress levels four weeks after the transition and to
ascertain if there were any differences between pre- and post-transition distress levels.
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The journal entries (see Appendix D), observations, and teachers' interaction and
program structure levels (see Appendix E) were also completed. On Thursday of the
fifth week, I collected the teachers' post-survey (see Appendix F) and conducted a postintervention focus group (see Appendix G) on Friday to reflect on transition and phasein. This focus group reflected on this year's transition, discussed the impact on teachers'
insight and attitude, and made plans for the following transition process. The postsurvey and the post-transition focus group were the endpoints of the data collection and
sought to re-evaluate this year's transition and its benefits, reflect on toddlers'
opportunities, challenges, dependency, interaction, self-settling, plan for one-on-one
time, and make suggestions for the following year's transition. The comparison with the
baseline data from the pre-survey and the pre-transition focus group wrapped up this
research. After the meeting, I thanked the teachers for their generous participation in my
research.
Throughout the five weeks of data collecting, I compared the data from the first
week to the fifth week to determine any changes and improvements in toddlers' distress,
separation anxiety, and behavior during the transition. From the observation, other
components were found to be influencers. Those findings will be analyzed and
discussed in the next section. The results will show how the teacher's insight impacts
the toddler's transition before and after the intervention. It will allow teachers, including
me, to improve the transition strategy and analyze teachers' critical contributions to the
transition process.
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Analysis of Data
This mixed method of action research project utilized five data collection tools,
some to gather qualitative and others to gather quantitative data. Those tools sought to
record teachers' understanding of the attachment relationships, as well as parents'
transitions about the process, prior to and following the use of the intervention. The
study also included observations of toddlers' distress during the first month, the class's
interaction and the class structure quality based on ITERS (Harms et al., 2017), and
reflection on transition along with daily observation notes. The participants were eleven
toddlers and their caregivers and four teachers.
Teacher Participant Understanding of Attachment Theory
There were four teacher participants. Two of them have more than six years of
experience with AMS Infant and Toddler certification and a degree in education. One
of them has more than three years of experience and does not have a formal degree.
The final participant has a non-education degree and two years of school experience
in a non-Montessori setting.
Before the intervention, teachers filled out a pre-transition survey form to
explore their awareness of Bowlby's (1982) attachment theory. The pre-transition
survey (see Appendix A) gathered teachers' insight into the transition process, their
past transition experience, their knowledge of attachment theory, and their practice of
secure attachment in the past.
One teacher explained Bowlby's (1982) attachment theory and the main
concepts of primary and secondary attachments, while another teacher shared that
she had never heard of these concepts. Two other teachers did not know the
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attachment theory by Bowlby but were familiar with the concepts of primary and
secondary attachments, and understood how attachment relationships form.
Teachers also recorded their knowledge and insight of attachment relationships,
using Data Tool 1: Teacher Pre-Survey (see Appendix A). All four teachers conveyed
knowledge of how attachment relationships develop at home and school, which are
relatively different. Three teachers were familiar with the primary and secondary
attachment relationships, but one teacher was unaware of those concepts (see
Figure 1).
Figure 1
Teachers' Self-check on the Attachment Relationship
Data Tool 1: Teacher Pre-Survey (see Appendix A)
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During the pre-focus group conversation, one teacher, who indicated that she
did not know about either attachment theory or the primary and secondary
attachments, shared her understanding of attachment relationships with other
teachers. The teacher stated, "What I understand of attachment theory is that it
matches my experience too. When they are first born, the kids form a primary

4
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attachment with their mother, father, or grandparents, whom they first bond with. And
the secondary attachment is the bond that they form with the teachers or other
caregivers than the primary figures. I have seen them bond with a particular teacher at
school first and then expand their attachment to other teachers." Her statement
indicated that though the teacher may not have had the specific theoretical knowledge,
she still understood the foundational idea of attachment theory.
'Teachers' Insights on Transition: Opportunity Vs. Challenge
Additionally, teachers somewhat agreed in pre-survey that transition was an
opportunity and a challenge. However, the post-survey results were slightly different
from the pre-survey results. After the intervention and transition, all teachers strongly
agreed that transition was an opportunity and a challenge (see Figure 2). Teachers
also discussed examples of opportunities and challenges based on their experiences.
Figure 2
Teachers' Insights on Transition as Opportunity vs. Challenge
Data Tool 1: Teacher Pre-Survey (see Appendix A) and Post-Survey (see Appendix
F)
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Data tool 1 post-survey sought to examine change in 'teachers' perception of
the transition process, and how knowledge of the attachment theory might impact
their behavior toward toddlers in the transition process. All four teachers answered
that the transition process presented both opportunities and challenges for toddlers
and their families. Teachers expressed that creating a new social environment
without parents around them was an opportunity for young toddlers. Additionally,
teachers observed that through the transition experience, toddlers could cultivate
independent skills and develop their secondary attachment. One teacher emphasized
that adjusting to school and being away from their primary caregivers was a giant
step for young toddlers in their journey toward independence.
Teachers also expressed the most difficult challenges of the transition process. One
of the most prevalent challenges was separation anxiety and distress during the
process. Separation from caregivers to form new relationships was challenging for
both toddlers and their caregivers. One teacher answered from her experience of this
year's transition that a full-day toddler had difficulty napping at school without
caregivers. The child was still adjusting to sleeping at school.
Data Tool 2, Teacher Pre- and Post-Focus Group (see Appendix B and G),
was used to examine further the teachers' beliefs around attachment relationships
and changes between pre-and post-intervention. Findings were based on some of the
focus group questions of "Dependency," "Interaction," "Planned one-on-one and
small group interaction," and "Self-settling." Focus group participants were asked to
answer six statements of relationship quality regarding attachment relationships.
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While "Interaction" and "Planned one-one-one and a small group interaction
time" showed a steady trend, "Dependency" and "Self-settling" had a slight statistic
change with several comments. From both pre-and post-focus groups, all four
teachers agreed that "The more teachers cuddle toddlers, the longer they will be
dependent on teachers." However, during the post-focus group, a teacher said, "I feel
like I had to learn a good balance between emotional and physical support and how
to allow them to cultivate independence. Still directing to do things on their own but
how to soothe themselves, not always picking them up to do it for them or comfort
them." Another teacher also agreed and said, "I agree with the statement. Especially
for the transition period, new toddlers need more physical warmth and emotional
support to create trust. But it depends on the child. Some children need a space to
self-regulate their big feelings."
Three teachers said that they were not sure, and a teacher disagreed with one
of the "Dependency" statements, "To ensure toddlers develop relationships with all
teachers, they mustn't spend too much time with one teacher when they commence
care" in the pre-focus group. The teacher who disagreed with this statement
explained her position, saying, "If toddlers make the secondary attachment with a
person and know and learn that other teachers are available and care for them, they
might make more relationships. I am not sure, but I would say spending too much
time with one teacher would not hurt the whole relationship." Two teachers who were
not sure about the statement shared, "Toddlers make an attachment with a person
and expand the relationship with other teachers. It depends on the child. Some
toddlers do not expand their relationships with other teachers at all. It depends on
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where they are coming from, and their home environment matters." However, all four
teachers agreed with the statement during the post-focus group. A teacher said,
"Allowing toddlers to get to know all the teachers was essential during the transition."
Another teacher said, "Yes, I agree and appreciate our collaboration when to step in
and switch our roles to support each toddler."
While all four teachers disagreed with the "Self-settling" statement during the
post-focus group meeting, two teachers disagreed, and two agreed during the prefocus group. The statement was, "Toddlers should settle themselves independently
when upset rather than to be comforted by a teacher." In pre-focus group, two
teachers who disagreed stated, "Toddlers need teachers' comfort, especially for the
beginning of building trust. All they need is to know you are there for help. Another
piece that I want to teach the kids is how to settle and soothe themselves, manage
emotions, etc." Two teachers who agreed stated, "I agree, but I have seen a child who
wants to be alone to settle down and needs space. Also, it is about how it is handled
at home. If a toddler is not getting any emotional support at home, it is how they learn
how to cope."
Quality of Teacher Interaction and Classroom Structure
Data Tool 3, ITERS (see Appendix E), aimed to examine teachers' quality of
interaction and the classroom structure. Comparing baseline data at the beginning,
twice in between, and at the end of the transition provided the opportunity to explore
whether the teacher's insight and quality of interaction buffered the intensity of the
toddlers' distress.
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The maximum score was 7, and the minimum score was 1 (see Figure 3). The
round 1 score recorded a mean of interaction at 6.33 and program structure at 7. The
last two rounds, 3 and 4, had a mean of 7 (maximum score) in both interaction and
program structure. However, in round 2, scores of '26. Supervision of non-gross
motor play' and '30. Guiding children's behavior' went down to 4.and '25. Supervision
of gross motor play' went down to score 5. In round 2, only '29. Providing physical
warmth and touch' scores went up to the maximum score of 7. As a result, round 2
had a mean score of 5.67 in the "Interaction" part, the lowest mean in all four rounds.
The overall results showed an upward trend (see Figure 3); however, an anomaly
was observed.
While the program structure scores were steady at mean 7, the interaction
scores were varied. From the observation note, the researcher found a few
unpredictable variables between rounds 1 and 2 and 2 and 3. Between rounds 1 and
2, a co-lead teacher was out sick until the beginning of round 4. An assistant teacher
was also out sick until the end of round 3. As a result, two substitute teachers joined
the transition process during their absence.
Between rounds 2 and 3, a co-lead teacher was still sick, and two substitute
teachers joined with inconsistency during rounds 2 and 3. A co-lead teacher and an
assistant teacher educated two substitute teachers using the schedule and routine
forms with tips on communicating with toddlers and support in toileting and diapering.
During this period, six toddlers were also out being COVID-19 close contacts.
Data from Figure 3 between rounds 1 and 2 shows that only '29. Providing
physical warmth and touch' scores went up from 5 to 7. The class had the same
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number of children but had two substitute teachers with a co-lead teacher and an
assistant teacher. However, the score of '25. Supervision of gross motor play,' '26.
Supervision (non-gross motor play),' and '30. Guiding children's behavior' went down
during this period.
On the other hand, rounds 3 and 4 indicated that all scores in "Interaction" and
"Program structure" went up to the maximum score. The scores were perfect, even
with one missing co-lead teacher with an AMS Montessori certification and the
presence of two substitute teachers. However, it should be noted that there was a
lower student-teacher ratio due to six toddlers' absence. Also, educating the two
substitute teachers might have influenced the quality of the interaction.
Figure 3
Infant Toddler Environment Rating Scale Result for Interaction and Program Structure
Data Tool 3: ITERS (see Appendix E)

25. Supervision of Gross Motor
26.Supervision of Non-Gross Motor
27.Peer Interaction
28.Staff-child Interaction
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0
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Note. For '33. Group play and Activities', the first two rounds were "N/A", not "0"
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Parents Attitude and its Impact
Data Tool 4, Parent Pre-Transition Checklist (see Appendix C), was gathered
during the home visit on Thursday and Friday, September 2 and 3. Data Tool 4, Parent
Post-Transition Checklist (see Appendix C), was collected during the last week of
September, either in-person or by email. The purpose of this tool was to examine
caregivers' distress levels at transition and investigate the progress at the end of the
first month to compare their mindset toward the transition process. The sample size was
11 new toddler caregivers, and the checklist contained 11 positive and 7 negative
indicators.
Larger words in Figures 3 and 4 were those that emerged most frequently. Based
on the checklist, parents mostly expressed 'excited' and 'nervous' in pre-transition. In
post-transition, parents indicated transition as 'supportive,' 'useful,' 'hopeful,' 'excited,'
and 'challenging.'
Figure 4
Parent 'Pre-transition' Result
Data Tool 4: Parent Transition Checklist (see Appendix C)
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Figure 5
Parent 'Post-transition' Result
Data Tool 4: Parent Transition Checklist (see Appendix C)

According to the parent's transition checklist (see Appendix C) before the
transition, the parents answered with a mean of 2.71 negative indicators as compared
to a mean of 1.57 negative indicators in post-transition. Also, positive indicators were at
a mean of 3.18 in pre-transition and 3.64 during the post-transition (see Table 1). The
majority of positive indicators had increased, while negative indicators had decreased
from the parent pre-transition checklist to the post-transition checklist.
Table 1
Pre- and Post-transition Parent Positive vs. Negative Indicator Comparison
Data Tool 4: Parent Transition Checklist (see Appendix C)
Indicator: Negative
Mean of Pre
2.71

Mean of Post
1.57

Indicator: Positive
Mean of Pre
3.18

Mean of Post
3.64
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Transition Behaviors
Data Tool 5, Transition Behavior Journal and Observation (see Appendix D), was
recorded at three points during the study from qualitative data collection—in the
beginning, middle, and last week of September. Individual toddler's transition behavior
was recorded in the morning transition using a scale of 1 (Strongly distressed) to 5
(Strongly well-transitioned). This tool sought to explore changes, if any, in the toddler's
response to transition between the beginning and the end of the transition process. It
also allowed the researcher to record the frequency of distress and behaviors, and its
detailed observation log was a supporting tool to fill the gaps that other data gathering
tools missed. Most toddlers gradually showed less distress or steady transition scores
throughout the first month, except for 'Toddler O' and 'Toddler I.'
Data Tools 4 and 5 revealed an interesting finding when the individual parent's
pre-and post-transition negative and positive indicators and the toddler's transition
behavior and distress levels were cross-checked and compared. The two toddlers, who
had the lowest transition behavior scores in the last round, also showed different
patterns than other toddlers' transition behavior scores. The transition behavior score of
'Toddler O' was somewhat steadily well transitioned until the second round but strongly
distressed in the last round. When the researcher cross-checked 'Toddler O's parent's
checklist, it had a mean number of positive and negative indicators in pre-transition.
However, the post-transition indicators showed that the negative indicators had
increased, unlike other parents' patterns.
On the other hand, the 'Toddler I's transition behavior score was low-high-and
low. From the observation note, the researcher found that 'Toddler I' was absent for two
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days and three consecutive days between rounds 2 and 3. However, the parents' pretransition number of negative indicators was 6, which was very high compared to other
parent participants, and had decreased to 4 post-transition. When compared with other
parent scores, it was still high, even after the transition, without any positive indicators
for both pre-and post-transition.
'Teachers' Reflection on Transition
Teachers ' reflection questions on transition were asked from Data Tool 1,
Teacher Pre-Survey (see Appendix A). It sought to examine the transition experience in
the past and in this year and if the survey and focus group affected teachers' insight or
belief. Additionally, from Data Tool 2, Teacher Post-Focus Group (see Appendix F),
teachers expressed their suggestions and new ideas for transition for the next school
year. All four teachers had a mean of 5, and somewhat agreed with confidence about
transition in the past and this year.
All stated that this year's transition went well. All four gave the highest scores that
understanding attachment theory and attachment relationships influenced the transition,
and the teacher's role is more critical than the parent's role in the transition process.
From the post-transition focus group, teachers expressed that they were confident of
knowing Bowlby's (1982) attachment theory and the primary and secondary attachment
concepts. 50% them of somewhat agreed and 50% strongly agreed that the pretransition focus group helped them refresh the idea of attachment theory and support
them for the transition this year (see Figure 6).
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Figure 6
Reflections on transition
Data Tool 1: Teacher Pre-Survey (see Appendix A) and Post-Survey (see Appendix
F)
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Understanding attachment relationship influence transition
Reflecting on attachment relationship was helpful
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'Teachers' Suggestions
Teachers discussed suggestions and ideas for the future transition process.
Those ideas can be summarized into three categories: structured meet and greet
gatherings, low teacher-student ratio, and more staggered schedules. First, toddler-only
community gatherings can be organized in two groups for one to two hours during the
prep week to get to know the children and their families. Second, the teacher–student
ratio has a critical impact on transition. Teachers observed that toddlers' distress levels
were low when there was a disruption due to COVID-19 close contacts and sickness.
When the number of children was small, even though it was in the beginning and middle
of the transition, the children's distress levels were low. It meant the teacher–student
ratio and the quality of interaction affected toddlers' transition. Third, teachers focused
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on the importance of one-on-one interaction. Teachers suggested that more staggered
"phase-in schedules" for transition would benefit toddlers as they came in, as staggered
phase-in schedules would give more one-on-one interaction and support. For example,
four teachers with only four toddlers in a time slot would work better.
Action Plan
The purpose of this research was to examine how the implementation of
teachers' knowledge of attachment theory, relationships, and concepts of primary and
secondary attachments influence toddlers' transition in a new school. Additionally, the
study sought to discover teachers' essential role in the transition process and determine
the effects of the current transition process. The researcher and teacher participants
analyzed the transition process to improve upon future transition plan during the postfocus group.
The researcher hypothesized that teachers' insights of Bowlby's (1982)
attachment theory and interaction sensitivity with toddlers critically impacts transition
progress. The research also sought to analyze how toddlers' attachment security with
the new teachers develops and changes during the first month in a toddler classroom
with a survey and teacher focus group intervention. The researcher was a participant in
the study among the other three teachers.
In past years, teachers noticed a few issues regarding their students' transition
and discussed them in the pre-survey and focus group, such as toddlers with hysterical
crying and difficulty redirecting, need of extra hands, lack of child's information and
background and lack of one-on-one emotional support and interaction.
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After the intervention, during the wrap-up survey and the focus group, teachers
expressed that having one more helper teacher during the transition was efficient even
with inconsistent staffing. Like the past years' experience, teachers expressed during
pre-survey and focus group, that they needed more communication and support from
parents and had difficulty calming down particular toddlers. A teacher noted that
creating a connection with parents was essential to help parents feel more comfortable
with the environment and teachers.
The results showed that the pre-survey and focus group intervention enhanced
teachers' positive attitudes toward the transition and understanding attachment theory
and relationships influenced the transition process. Most importantly, all teachers
shared that intervention was helpful in refreshing their mindset and reinforcing their
beliefs and insights on attachment toward new toddlers and their caregivers. In preintervention, 75% of the teachers were not familiar with the attachment theory but were
somewhat familiar with the primary and secondary attachment concepts. 100% of the
teachers understood distinct attachment relationships at home and school and how
attachments were formed in both settings. Before intervention, 75% of the teachers
expressed transition as an opportunity; however, 100% saw it this way after the
intervention.
The parents' checklists result suggested that parents' emotional support and
mindset can influence their toddler's transition. The parents of two toddlers with lowest
transition behavior scores in the last two rounds showed upward negative distress
patterns. One of the two parents' results led to no positive indicators in both pre-and
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post-transition. This finding implies that parents' confidence and trust can influence their
toddler's transition.
This year, the situation of COVID-19 was beyond our control. A case of COVID19 and close-contact tracing caused trouble in staffing consistency. However, the
researcher found an unexpected result because of this variable. Regarding ITERS
(Harms et al., 2017) result, the teacher-student ratio critically impacted transition even
with inconsistent staffing. Teachers evidenced that toddlers' distress levels were higher
when there was a disruption due to the COVID-19 case and close-contact tracing.
However, during the unexpected absence of many toddlers, the distress levels of the
present toddlers was low and the quality of interaction and structure levels from the
class and teachers were high. Among other interactions, the "Providing physical warmth
and touch" interaction score went up in the period. The research did distinguish whether
it was because of the low teacher-student ratio or something else. However, it needs to
be further researched to find out the reasons.
The researcher found that confidence of teachers and proper instructions for
incoming teachers would affect the quality of care (see Figure 3 and the descriptions
above of the figure). The process involved the teachers' positive attitude toward toddlers
in the transition process. The instructions included schedules, routines, supporting tools
for daily activities, and diapering and toileting. The ITERS results from rounds 1 to 2
showed a downward trend in "Supervision of gross motor" and "Non-gross motor
interaction," and "Guiding children's behaviors." This period was the time with
inconsistent staffing. After receiving the instructions listed above, two helper teachers
improved each interaction between rounds 2 and 3. As a result, the research showed

Improving Toddlers’ Transition to a New Classroom: Using Attachment Theory

40

that the teachers' positiveness, confidence, and training for helper teachers influenced
the quality of classroom management and interaction levels.
Through a post-survey and focus group, teachers conceived of transition ideas
for the following year: structured meet and greet gathering, low teacher-student ratio,
and more staggered schedules. Teachers suggested implementing these steps for
building trust with toddlers and their caregivers and for having one-on-one attention and
interaction. The research findings indicated that building a trust community and
partnership with parents and improving teachers' confidence and resilience would
improve toddlers' prolonged transition, their caregivers' emotional support, and overall
smooth transition.
The researcher suggests that further short-term research can concentrate on
parent feedback by gauging parent satisfaction around the transition with different
variables. Other proposed studies to follow this research could include how parents'
beliefs and anxiety affects toddlers' transition, how parents' satisfaction and trust levels
are aligned with their toddlers' adjustment, and how teachers' resilience can be related
to toddlers' successful transition. For a long-term study of transition, further research
could examine whether toddlers' first transition from home to school affected toddlers'
later transition to primary classroom and their socio-emotional development. If so,
researchers could determine more variables to maximize positive outcomes through the
initial transition process.
This action research supports previous studies on the critical role of the teachers
and parents in young toddlers' first school experience during their transition process.
Through this action research, the researcher linked the levels of teachers' knowledge of
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the attachment theory and their insights on transition with the impact of these factors on
the transition process. In addition, the findings suggest that the caregivers' perspectives
and responses toward the separation and transition influence their children's transition
process. This result showed that building trust and promoting teamwork with caregivers
is essential. Also, the data suggested that teachers and caregivers need to
acknowledge the multi-dimensional interaction, cooperation, collaboration, and building
of parent-teacher partnership. The most crucial foundation of these improvements
proven from the research is teachers' positive mindset, belief in attachment
relationships, and confidence in their practice. The findings of this study contributed to a
small but growing research on attachment relationships, transition process, and parentteacher teamwork during toddlers' transition.
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Appendix A
'Teachers' Pre-Survey

August 6th – 27th, 2021.

Please rate the degree to which you agree or disagree with the following statements
next to the question.

Answer scale:
1

2

3

4

5

6

Strongly

Somewhat

Slightly

Slightly

Somewhat

Strongly

Disagree

Disagree

Disagree

Agree

Agree

Agree

Questions:
1. I am confident about the transition process.
2. I am sure I know how early attachment relationships develop at home.
3. I am sure I know how early attachment relationships develop at school.
4. The attachment relationships at home and school are different.
5. I have heard about attachment theory by Bowlby (1982).
6. I am familiar with the concept of the primary attachment and the secondary
attachment.
7. The transition process is an opportunity for toddlers.
8. The transition process is a challenge for toddlers.

Improving Toddlers’ Transition to a New Classroom: Using Attachment Theory

50

9. I have implemented one-on-one interaction and small group interaction to
engage with toddlers.
10. I believe that toddlers seeking parents' and teachers' security attachment will
lead to independence in later life.
11. I have been focusing on being actively responsive and sensitive to toddlers' cues.
12. I try to communicate with toddlers even though they are not yet verbal.
13. In the past, what was the biggest difficulty during the transition?
14. What support did you need the most during the transition in the past?
15. Additional comments:
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Appendix B
'Teachers' Pre-Focus Group Questions

August 30th – September 3rd, 2021.

Hello,
Thank you very much for participating in the "Focus Group." It will last about 20 to 30
minutes. The focus group is intended to be a respectful, open listening space to hear
your questions, ideas, and opinions. There is no pressure to say things perfectly.
Remember to say everything that matters or reach agreements on the topics we
discuss. Most important is to share your thoughts honestly so that my work is guided by
what you genuinely understand, feel, and think. We will not disclose any personal or
identifying information that may come up. Will it be okay for me to record this session,
please?

Questions
1. Attachment Theory: Describe your understanding of attachment theory, primary
and secondary attachment figures.
2. Separation Anxiety: Please share what you know about separation anxiety in
toddlers.


To what extent do you agree or disagree with the following statement. Please
explain the reason.
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3. Dependency: The more you cuddle toddlers, the longer they will be dependent
on you
4. Dependency: To ensure infants and toddlers develop relationships with all
teachers, they mustn't spend too much time with one educator when they first
commence care.
5. Interaction: It is as important to have conversations with non-verbal toddlers as it
is to have conversations with verbal toddlers.
6. Interaction: It is important to explain to non-verbal (not yet talking) children what
is about to happen to them during their time in your service.
7. Self-Settling: Toddlers should settle themselves independently when upset than
to be comforted by a teacher.
8. Planning for One-On-One Time: Opportunities for one-on-one interactions
between toddlers and teachers are planned in the program.
9. If there is anything you would like to share or add, please do so.
This questionnaire is adapted from 'Multiple perspectives on attachment theory:
Investigating educators' knowledge and understanding' by Wilson-Ali et al., 2019.
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Appendix C
'Parents' Transition Checklist
Circle each word that describes how you feel and/or attitudes about your child's
transition/phase-in.

Needed

Upsetting

Nervous

Unpleasant

Interesting

Happy
Frustrated
Excited
Important

Unnecessary

Inconvenient

Challenging

Opportunity

Hard

Overwhelmed

Useful
Supportive
Practical
Easy
Hopeful

Completion of this checklist is voluntary and confidential. The researcher will not know
who completed this form. However, for linking pre- to post-data, please use an identifier.
Please share the first three letters of your mother's maiden name in capital plus her birth
date.
For example, my mother's maiden name is KIM and her birthday is April 13th. In this
case, I will write KIM13.
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Identifier: ____________

For 'researcher's use (below line)
Subject:
Round1:
Round2:

54

Improving Toddlers’ Transition to a New Classroom: Using Attachment Theory

55

Appendix D
Transition Behavior Journal and Observation
Transition:
Name

Gender Age

Date

Arriving

Person who

time

dropped off

Child expression

Child response to transition:

1

2

3

4

5

Strongly

Somewhat

Neutral

Somewhat

Strongly well

distressed

distressed

well

transitioned

transitioned

No distress

Observations:
Start
time

End time Notes

shown
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Appendix E
Infant Toddler Environment Rating Scale Checklist
Based on Harms, T., Cryer, D., Clifford, R. M., & Yazejian, N. (2017). Infant/Toddler
environment rating scale (3rd ed.). Teachers College Press.
Category

1

2

3

4

5

6

7

Content

R R R
o o o
u u u
n n n
d d d
1 2 3
Interaction

25. Supervision of gross

(25-30)

motor play
26. Supervision (non-gross
motor)
27. Peer interaction
28. Staff-child interaction
29. Providing physical
warmth/touch
30. Guiding children’s
behavior

Program

31. Schedule and transition

Structure

32. Free play
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(31-33)

33. Group play activities

Average

Interaction

Subscale

Program structure

Scores
Total Mean
Scores

For the 'researcher's use
Date:

Total Mean Scores
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Appendix F
'Teachers' Post-Survey

October 1st, 2021.

Please rate the degree to which you agree or disagree with the following statements.

Answer scale:
1

2

3

4

5

6

Strongly

Somewhat

Slightly

Slightly

Somewhat

Strongly

Disagree

Disagree

Disagree

Agree

Agree

Agree

Questions
1. The transition this year went well.
2. The Focus Group gave me time to reflect on myself before the transition process.
3. Compared with the previous year, I felt more confident during the transition.
4. During the transition, the teacher's role at school is more critical than the parents'
role.
5. The transition process is an opportunity for toddlers.
a. Please give an example of an opportunity.
___________________________________
6. The transition process is a challenge for toddlers.
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a. Please give an example of a challenge.
______________________________________
7. I have implemented one-on-one interaction and small group interaction to
engage with toddlers.
8. I believe that toddlers seeking parents' and teachers' security attachment will
lead to independence in later life.
9. I have been focusing on being actively responsive and sensitive to toddlers' cues.
10. I try to communicate with toddlers even though they are not yet verbal.
11. Understanding attachment theory and refreshing my insights into relationships
with toddlers helped me during the transition process.
12. What was the biggest difficulty during the transition this year?
13. What support did you need the most during the transition?
14. What support will you need in planning a successful transition for the next year?
15. Additional comments:
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Appendix G
'Teachers' Post-Focus Group Questions

October 1st, 2021.

Hello,
Thank you very much for participating in the "Focus Group." It will last about 20 to 30
minutes. The focus group is intended to be a respectful, open listening space to hear
your questions, ideas, and opinions. There is no pressure to say things perfectly,
remember to say everything that matters, or reach agreements on the topics we
discuss. Most important is to share your thoughts honestly so that my work is guided by
what you genuinely understand, feel, and think. We will not disclose any personal or
identifying information that may come up. Will it be okay for me to record this session
please?
Questions (Please share if any of your insights has changed after being shared at the
pre-focus group.)
1. Attachment Theory: Describe your understanding of attachment theory, primary
and secondary attachment figures.
2. Separation Anxiety: Please share what you know about separation anxiety in
toddlers.


To what extent do you agree or disagree with the following statement. Please
explain the reason.
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3. Dependency: The more you cuddle toddlers, the longer they will be dependent
on you.
4. Dependency: To ensure infants and toddlers develop relationships with all
teachers, they mustn't spend too much time with one educator when they first
commence care.
5. Interaction: It is as important to have conversations with non-verbal toddlers as it
is to have conversations with verbal toddlers.
6. Interaction: It is important to explain to non-verbal (not yet talking) children what
is about to happen to them during their time in your service.
7. Self-Settling: Toddlers should settle themselves independently when upset than
to be comforted by a teacher.
8. Planning for One-On-One Time: Opportunities for one-on-one interactions
between toddlers and teachers are planned in the program.
9. How do you reflect on the transition this year? What are the most challenging
and rewarding aspects? Do you have any suggestions for transition?
This questionnaire is adapted from 'Multiple perspectives on attachment theory:
Investigating educators' knowledge and understanding.' by Wilson-Ali et al., 2019.

